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program approaches the history and architecture of monuments with actions that 

provide information, while controlling their reception and understanding, through 

alternating cognitive and recreational activities. 

The individual objectives as they are specified through the Generic Learning 

Outcomes are interactive, cognitive, values based. 

The methodology chosen was based on project-based learning (PBL). This 

didactic approach is particularly suitable for interdisciplinary study work on 

cultural heritage spaces, combining the benefits of exploratory learning and 

teamwork. It is a didactic model that aims, among other things, to develop critical 

21st century skills such as, collaboration, communication, and critical thinking. 

Main features: 

a) the learning within an authentic context (Savin-Baden, 2007). 

b) the processing of knowledge through social interaction  

c)the emphasis on self-directed learning (Prince & Felder, 2006) 

d) the approach of the issue in the field, without prior preparation (Savin-

Baden, 2007). 

e) the learning that is achieved through the construction of a personal 

understanding of concepts (O'Grady et al., 2002). 

Analysis of Intragroup Planning Activities in the field of Philippi. 

On a map of the archeological site of Philippi, a route is marked, which 

indicates the prominent monuments to which the following activities refer (figure 

2). Different activities are selected, from a bank of activities, depending on the grade, 

the class and the frequency of the student group's visit, for the implementation of 

the educational scenario "Let's go to FORUM”: 



Fig. 2 Map of the archeological site of Philippi (Source:

https://www.researchgate.net/publication/339615585_The_Journal). 

• «Storyline»                                          

A card with a historical event is given to each group. The groups based on the 

card are placed on the line (rope) of time and render the event theatrically, with 

narration or representation. The activity highlights the scene of history at a specific 

time and place, linking environmental, economic and social policies. It connects with 

critical thinking. Techniques that are used are theatrical improvisation technique 

and gamification. 

• “Keywords” at the ancient theater. 

Keywords are given: "Market, sellers, commercial products, political reasons, 

philosophical discussions, citizens, Roman soldiers, officials, palaestra, games, 

baths, carts, young beauties of the time, celebration, boulevard, temples" 

Students create a fantastic story and present it on stage. Understanding the 

city, as a system formed by individual physical, economic, cultural, social, and 

political factors that interact. Techniques that are used are the writing production / 

creative writing and the theatrical improvisation. 

• “Give a name to your tree” 

Acquaintance with a tree in the archeological site: "Pity (pine), the beloved of 

the god Dionysus, unites earth and sky". The value that is highlighted is ecological 

sustainability. Educational technique used is the gamification. 

• “Observe the building materials” 
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What types of materials do you discover? What do you think is the origin of 

these materials? Compare these materials with the construction materials of 

modern buildings (lifespan, correlation with the natural environment, aesthetics, 

functionality, advantages, disadvantages).  

The target of the activity is understanding the use of environmentally 

friendly building materials. The value that is highlighted is sustainability policy. 

Exercise, as a technique. 

• “Discover the monumental buildings of the FORUM” 

A numbered card is given to each team, according to the legend that 

represents the public buildings, on the FORUM plan (figure 3), so that they can first 

identify it. Each team tries to find the remains of the building in the FORUM place. 

Students describe it to the plenary. 

Fig. 3 Identification of the public buildings on the FORUM plan (Source: author) 

Creative observation and discovery of the buildings of the Roman market and 

their adaptation to the natural environment. Critical thinking is used through 

recognition and identification exercise. 

• “Citizen in public speech” 

A text is given. It describes the characteristics of the urban model that the 

ancient city of Philippi represents. It is referred to the Hippodamian system, the 

most perfect structure of the urban net, at the principle of equality for the citizens, 

on which the division of houses of equal size into equal building blocks was based 

and which extended to every other dimension of the city, in shape and size of 

buildings that allowed sun to penetrate into the main areas during the winter 

months 

Each group lists two examples that document the text. There is a 

presentation and exchange of views at the Forum. The target is understanding the 



planning typology, fully served the functional needs, reflecting the level of culture of 

the society of this period. The sustainability value that is highlighted is the 

maintaining human well-being. Special educational techniques are debate, role 

game and self-directed learning 

• “At the ancient shop” 

The ruins of the ancient shops are placed on the south side of the forum, 

opposite the Basilica Β’. Each group chooses a shop and decides on the goods, the 

origin and the suppliers, while painting the facade and the sign of its store. The goal 

of this activity is to point out the modern over-consumption of goods. The 

techniques used are simulation and artistic creation (figure 4). 

Fig. 4 Artistic creation at the ancient shops (Source: author) 

• “Pheidias on Via Egnatia” 

Through a fairy tale (and matching cards) the acquaintance with the function 

of the ancient market (professions, products, means of production, transport, 

packaging, maintenance) is completed and a comparison is made with the 

corresponding current one. The target is the understanding of the environmental 

policies adapted to the specifics of each cultural, social and natural environment. 

Narration and gamification are used as techniques. 

• “Game of the senses” 

The concept of "sustainability" is introduced, and students through a 

fantastic exploration at the city of Philippi (houses, yards, fields, hunting grounds, 

forum) using the five senses (eyesight, smell, hearing, taste, touch) are asked which 

are the activities from that era, that can be characterized as sustainable. The value 

of Empathy and the criterion of feeling is revealing through brainstorming and 

creative writing. 

• “Decorating a capital” 
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Students draw the outline of a capital inspired by the natural environment 

(vegetation, wildflowers) and create decorative motifs (figure 5). The goal is the 

understanding that natural environment determines our lives and choices. 

Vegetation is a good with many aspects for life, for man. It affects our aesthetics. 

Fig. 5 Decorating a capital inspired by the natural environment (Source: author) 

Ecological sustainability is highlighted through recognition of the value of 

biodiversity. Artistic expression is the technique of this activity. 

• “The invisible water” 

A diagram is given, in which the fountains (on the north side of the forum),  

Valanio (public bath, on east) and Vespasian (toilets, on southwest) are marked. 

Students discover the different uses of water. Was the use of water sustainable? Did 

the use of water degrade its quality and quantity? 

Recognition of the value of water in each historical period and the 

importance of its sustainable use. The sustainability value that is highlighted is the 

maintaining human well-being. Exercise and self-directed learning are the 

techniques. 

• “Similarities and differences” 

The ground plans of the Hellenistic sanctuary, the Roman temple and the 

early Christian churches are given. Students must recognize the traces of ruins in 

every location. A comparison is made. The target is understanding the different 

architectural typology, reflecting the level of religion culture of the society of each 

historical period. The sustainability values that are highlighted are tolerance, 

recognition and respect for diversity. Comparison and survey are the techniques 

that are used during the realization of this activity. 



Generic Learning Outcomes (GLO). 

The curriculum uses different teaching techniques, which provide affective 

experiences, in particular pedagogical approaches (Walshe & Tait, 2019) such as 

motor games, observation exercises, the discovery method, self-directed learning, 

literacy exercises and theatrical improvisation. The combination of methods is 

considered important for the understanding of facts and concepts, for the cultivation 

of aesthetics and the promotion of the value of sustainability. These methods 

contain two main components: game and goal, external stimulus, rewards, as 

applied by the Johnson & Johnson collaborative method (1992) and the Student 

Teams - Achievement Divisions (STAD) method (Kakana, 2008). 

The evaluation of the activities has done by the methodological tool of 

Generic Learning Outcomes (GLO) (Brown, 2007), which brought the audience who 

participated in it, in accordance with the objectives pursued. It is essentially a 

holistic evaluation of the scenario, which estimates most of its actions. GLO emerged 

from a research process by British institutions and are an appropriate method of 

evaluation, especially in museums and cultural sites. The purpose and objectives of 

the educational activities are evaluated in three phases, corresponding to the stages 

of the program. A preliminary evaluation is carried out before the start, a structural 

evaluation is carried out during the process and a final evaluation is carried out after 

the end of the program. 

As a result, practical implementation of the respective tools proposed in the 

case study could be applied in any historical site with similar characteristics, in 

order to revive the ultimate value that lies in its nature, as it is determined by the 

experience and the critical reflection of the subject who interacts within it.  

Epilogue. 

The route in a historical landscape, should be something more than an 

established visit program, where everything can be seen in turn. Each visit should 

be an experience of reading, questioning, decoding, discovery, perhaps even 

awareness, so that the "tours" in space turn into interactive empirical journeys with 

spatial cohesion, sometimes endogenous and sometimes extroverted. 

This way, going beyond the absolute proportions between the educational 

intention and the learning outcome, historical site is treated as a field of dynamic 

interaction and development of experiences, as a transitional space in which each 

student changes, as it interacts with the environment and the others, struggling with 

his pre-existing experiences and perceptions. As a space that can encourage this 

rupture, while at the same time offering the flexible stability, we need to dare to 

allow ourselves to change (Ellsworth 2005). 
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The world of ancient Abdera

Lia Damianaki

Vistonida Centre of Environmental 
Education



   Creative utilization of archeological sites, museums, 
monuments recognizing their educational role in order to 
cultivate: 

▪ A culture of visiting museums and places of heritage and  
▪ A creative relationship with our cultural heritage and 

cultural production in general. 

      I learn about myself and the world around me.

Museum education



⚫ Cognitive: learn, recognize/ identify, describe, explain, 
compare, evaluate…

⚫ Psychokinetic: organize, imitate, present, handle, assemble, 
collaborate…

⚫ Emotional: familiarize, experience, wonder, appreciate, 
respect, enjoy...

Objectives



Careful planning and structuring of the program according to the age, needs and 

interests of the children, time and spatial constraints.

• Via the principles of experiential learning and with an 

interdisciplinary approach.

• With appropriate material and child-centered activities that arouse 

interest and cooperation among children (dramatizations, 

role-playing, visual creations, interviews, questionnaires, etc.) that 

contribute to the activation of the senses, emotions, imagination, 

critical thinking and creativity , finally, in search of their own 

interpretation and reading of the exhibits. 

Methodology - Tools



The world of ancient Abdera
The program aims:

⚫ To get to know the ancient 
Abdera (mythology, history, art, 
etc). 

⚫ To perceive the dynamic 
relationship of the natural 
environment and the historical 
context with the evolution of the 
ancient city.

⚫ To engage in excavation and 
restoration simulation activities.

⚫ To present and interpret objects 
of the Museum.

⚫ To enjoy their visit and…come 
back.



Acquaintance game: 
The children and their teachers form a circle. Then they say their name and a 
word or name about the ancient Abdera or the ancient world.
Behavior rules are explained.



      …and the myth hides the mind of truth…
                          

From mythology to  
historiography…..

"Avdira good Teiae colony" 
Anacreon
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“When the Sun and the Moon come out, the young girl goes to 

drink water, walking into Maronia's alleys....” 

 

“Εκεί που βγαίνει ο ήλιος κι η σελήνη, πάει η νιά ύδωρ να πιει, απ’ 

τα σοκάκια της Μαρώνειας να βγει…” 

 

 
Dafni Kyndelerou 

Head of Maronia Centre of Environmental Education 

kynder.d@gmail.com 

 

 

Abstract 

The current concerns the exploration of a traditional settlement in the region of 
Maronia, through the educational activity "The game of treasure hunt… ..in the paths 
of a historical path", which is one of the most important architectural cores in Greek 
Thrace. The traditional settlement of Maronia is a proposal for educational 
exploitation, which can function essentially as an "open-air museum". The modern 
pedagogical approach to teaching through playful learning, students will be able to 
learn about the history and traditions of the area, while exploring the geophysical 
characteristics, ecosystems and multicultural physiognomy of the area, which 
develop along the hiking trails. In any case, learning based on environmental games 
can be the key to ensuring better results, not only in the teaching of Environmental 
Education, but also in any subject. 

 

Key-words: environmental education, activities 

Περίληψη 

Το παρόν αφορά την εξερεύνηση ενός παραδοσιακού οικισμού στην περιοχή της 

Μαρώνειας, μέσα από την εκπαιδευτική δραστηριότητα "Το παιχνίδι του κυνηγιού 

του θησαυρού... ..στα μονοπάτια μιας ιστορικής διαδρομής", ο οποίος αποτελεί έναν 

από τους σημαντικότερους αρχιτεκτονικούς πυρήνες της ελληνικής Θράκης. Ο 

παραδοσιακός οικισμός της Μαρώνειας αποτελεί μια πρόταση για εκπαιδευτική 

αξιοποίηση, η οποία μπορεί να λειτουργήσει ουσιαστικά ως "υπαίθριο μουσείο". Με 

τη σύγχρονη παιδαγωγική προσέγγιση της διδασκαλίας μέσα από την παιγνιώδη 

μάθηση, οι μαθητές θα μπορούν να γνωρίσουν την ιστορία και τις παραδόσεις της 

mailto:kynder.d@gmail.com
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περιοχής, εξερευνώντας παράλληλα τα γεωφυσικά χαρακτηριστικά, τα 

οικοσυστήματα και την πολυπολιτισμική φυσιογνωμία της περιοχής, που 

αναπτύσσονται κατά μήκος των περιπατητικών μονοπατιών. Σε κάθε περίπτωση, η 

μάθηση με βάση τα περιβαλλοντικά παιχνίδια μπορεί να αποτελέσει το κλειδί για 

την εξασφάλιση καλύτερων αποτελεσμάτων, όχι μόνο στη διδασκαλία της 

Περιβαλλοντικής Εκπαίδευσης, αλλά και σε οποιοδήποτε γνωστικό αντικείμενο. 

Λέξεις-κλειδιά: περιβαλλοντική εκπαίδευση, δραστηριότητες 

Introduction 

Human's interdependence with the environment is obvious. From the ancient times 

people used the natural resources so as to meet their basic needs. In modern reality, 

however, man's tendency to seek domination over nature has pushed natural 

resources to a standstill and has therefore led to the disruption of the planet's 

ecological balance. The adverse consequences of the reckless exploitation of the 

natural environment, of course, had begun to appear many decades ago. Many times 

the international organizations for the environment had sounded the alarm bells, 

but to no avail. 

We had to reach the limits, or even exceed them, in order to have a coordinated 

action to protect the environment and the natural resources of the planet. 

Nowadays, the environment is beginning to occupy the share of attention it should. 

Ensuring sustainability, of course, should not be considered an easy task, as it 

presupposes radical changes in lifestyle and way of thinking at the international 

level. (Gantzou & Oikonomou, 2005) 

In the given situation, education emerges as a key factor in achieving the goals that 

are set at a strategic level, as its role is to provide students with knowledge for the 

degradation of sensitive ecosystems, finite natural resources, but also for other 

issues such as social inequality, unemployment, poverty, etc. as well as the 

appropriate skills required to contribute to better conditions in the future. 

Education is able to develop people with environmental ethics. (Bakirtzis, 2002) 

Nevertheless, Environmental Education as an activity still maintains even today a 

basically voluntary character, as there are no clear boundaries that define its 

duration, times and methods. In other words, it is left mainly to the initiative of the 

teachers themselves. 
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1. Environmental Education 

Environmental Education is a term whose foundations are laid many decades ago as 

it was first used by Paul and Percival Goodman in 1947 (Georgopoulos, 2005). 

Since then, of course, there have been radical changes in this field. The original 

definition of Environmental Education was given in 1972 at the Stockholm 

Conference, according to which: "Environmental Education is an educational 

process, which seeks to educate conscious citizens with knowledge, sensitivity, 

imagination and awareness of the relationships that connect them to natural and 

man-made environment, ready to propose solutions and participate in decision-

making and execution ”(Lithoxoidou, 2006). 

Then, at the 1977 UN Conference in Tbilisi, a broader definition was given which 

considered Environmental Education as "a learning process that broadens 

knowledge as well as the degree of human awareness of the environment and its 

challenges." Environmental Education develops the necessary skills and special 

knowledge required to meet the challenges and promotes attitudes, mobilizations 

and commitments with the aim of making information-based decisions as well as 

taking responsible action ”(Vassala, 1992). 

According to Kosmidis (2000), Environmental Education "is the process of 

recognizing values and clarifying concepts, in order to develop skills and attitudes 

necessary for understanding and appreciating the interrelationship of man, culture 

and the biophysical environment", while Vaughan et al . (2003) define it as "a 

continuous learning process, in which individuals become aware of their 

environment and acquire knowledge, values, skills and experiences to solve 

environmental problems for present and future generations". 

For Hungerford et al. (1980), Environmental Education "is the process, which will 

help citizens to gain knowledge of the environment and above all to become capable 

and determined, to be willing to work individually and collectively to achieve and 

maintain a dynamic balance between the quality of life and the quality of the 

environment ". 

The main goal of Environmental Education is to create autonomous and active 

citizens who: (i) are aware of environmental issues, while having both the relevant 

knowledge and the ability to contribute to their solution, (ii) do not respond 

passively, but play an active role in the decision-making process and participate in 

social events aimed at achieving sustainable development and finally (iii) are 

possessed by visions and values regarding the need to protect the environment. 
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Regarding the dimensions of Environmental Education, the following are recognized 

in the international literature: 

• Environmental education: refers to the acquisition of knowledge about the 

environment and environmental issues. 

• Education from and through the environment: in this approach the 

environment itself is a source of knowledge. In other words, we are referring 

to activities that take place in the environment itself in direct contact with 

nature. 

• Environmental Education: gives social and political depth to Environmental 

Education, with particular emphasis on the role of the citizen and the 

responsibility he bears. In this context, the active participation of the 

individual is encouraged. 

According to the Tbilisi Declaration (1977), the purposes of Environmental 

Education are: 

1. To cultivate a clear understanding and interest in the economic, social, political 

and ecological, interdependence of urban and rural areas. 

2. To enable every citizen to acquire the knowledge, values, attitudes, commitment 

and skills necessary to protect and improve the environment. 

3. To create new patterns of behavior towards the environment in individuals, 

groups and society as a whole. 

The individual objectives of Environmental Education are classified into the 

following categories: 

• Awareness: to help the social. groups and citizens to become aware and 

aware of the environment and its problems. 

• Knowledge: to help social groups and citizens gain a variety of experiences, 

as well as a basic understanding of the environment and related problems. 

• Attitudes: to help social groups and citizens to acquire a set of values and 

feelings of interest for the environment, as well as incentives for active 

participation in the improvement and protection of the environment. 

• Skills: to help social groups and citizens acquire the skills needed to identify 

and solve environmental problems. 

• Involvement: to enable social groups and citizens to participate actively at all 

levels, working to solve environmental problems. 

According to the Tbilisi Declaration, Environmental Education is considered 

necessary: 



 

 
  

DEPARTMENT OF ARCHITECTURE –THEORY OF FORMES AND PRESERVATIONS STUDIES  
    

 
 

5 
 

- to approach the environment as a whole natural and man-made, technological and 

social (economic, political, technological, historical-cultural, moral, aesthetic). 

- to be a continuous and lifelong process, which will start from preschool age and 

will continue at all stages of school and extracurricular education. 

- to adopt an interdisciplinary approach, which, using the knowledge of each 

scientific field, enables a holistic and balanced perspective. 

- to examine the main environmental issues from a local, national, regional and 

international perspective, so that students can delve into the environmental 

conditions prevailing in other geographical areas. 

- to focus on current and future environmental situations, while taking into account 

their historical dimension. 

- to insist on the value and necessity of local, national and international cooperation 

aimed at preventing and solving environmental problems. 

- to systematically study the environmental aspects of development and growth 

plans. 

- to facilitate the participation of learners in the planning of their learning 

experiences and to enable them to make decisions and accept their consequences. 

- to relate environmental awareness, knowledge, problem-solving ability and 

clarification of values, addressed to all ages, but with particular emphasis on raising 

the awareness of young people about the environmental problems identified in their 

community. 

- to help learners discover the symptoms and the real causes of environmental 

problems. 

- to emphasize on the complexity of environmental problems and therefore the need 

to develop critical thinking and problem-solving skills. 

- to use the various educational spaces and a wide variety of educational approaches 

for teaching and learning about the environment and the environment, with an 

appropriate emphasis on practical activities and personal experiences. 

 

1. Environmental Education Centers 
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The Environmental Education Centers in Greece offer environmental programs in 

relation to their natural environment. They accept schools from all over Greece, as 

long as the requested school implements a program related to their subject and they 

apply one-day, two-day and three-day environmental programs. The opening of the 

Center for Environmental Education in Social Learning aims: 

 To raise the awareness of young people on environmental issues and to 

develop environmentally responsible attitudes and behaviors, through 

educational programs (one-day and multi-day) 

 At the training of the educational community on Environmental Education, 

through training seminars 

 To inform and raise awareness of the local community on local 

environmental and social issues, through informative seminars 

 To collaborations with a number of institutions (e.g scientific institutions at 

local, national and international level, Non-Profit Organizations, schools, etc.) 

Regarding the Environmental programmes are targeted at teachers with their 

student groups, are the following: 

"Forest and fire" 

Introductory briefing at The Environmental Education Center Maronia. Visit to the 

Kromvyli forest, close to Maronia- activities and games of the senses and 

acquaintance with the forest, and biodiversity measurements. 

"The European Trail E6" 

Understand the special role that hiking paths can play in the development of good 

environmental behavior, to appreciate the multiple values of hiking paths in 

highlighting the invaluable beauties of the natural environment, to know the history, 

traditions, customs,  multicultural physiognomy of the area, to develop skills such 

as the use of compass, map, orientation and to be introduced to the basic principles 

of safe hiking and mountaineering. 

"Yes, I recycle! Do I recycle… the right way? ” 

Being informed about the problem and the need for rational management of 

municipal waste, to be informed about the main categories of waste: Paper, Glass, 

Plastic, aluminum-metal, composting (Peels, grass, bones and generally everything 

that comes from the kitchen), to formulate a different code of conduct towards 

everyday goods and to become familiar with the practice of sorting household 
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waste, to develop ecological awareness and a responsible attitude towards the 

environment. 

"With the breath of the wind… in the Wind Parks of Rhodopi ". 

 Teach students how energy is produced, through experiential robotics workshops, 

to compare the energy efficiency of different energy sources, to know the wind as an 

energy source from the ancient times until today, to connect the big environmental 

problems (greenhouse effect - climate change - threats to biodiversity) with the use 

of energy, to understand that they can help address the energy problem by saving 

energy by changing attitudes and behaviors in their daily practice. 

"Nature bikers" 

Evaluate the ecological advantages of bicycle use over other means of transport, to 

approach in a different way and to know the special characteristics of the natural 

and man-made environment, to know the beneficial effect of bicycle use on human 

well-being and health , to observe the flora and fauna of the area with "other speeds". 

The Centre has 35 mountain bikes. 

"Fish fish, how did you get to the saucer?" kindergarten- Primary school-A, B, C class 

Get students in touch with the marine environment, to be informed about the main 

types of fishes and their seasonality, to learn about the dangers of overfishing and 

pollution of the marine ecosystem, to meet and talk with fishermen who practice 

traditional fishing at Imeros port and to learn about how they work, to appreciate 

the nutritional value of fish for humans. 

“The lagoons of Rhodopi  

Introductory information in the field of The Environmental Education Center on the 

value and role of lagoons, visit to the Rhodopi lagoon, with special telescopes and 

binoculars, students practice birdwatching, species identification and 

"The European Trail E6"- junior High school and senior High school 

1st cycle: Introductory games - Introduction to information - Separation of working 

groups and preparation for actions. 

2nd cycle: Field activities in the traditional settlement of Maronia (orienteering), 

hiking from the ancient theater of Maronia to ancient Ismara (approximately 3 

hours-degree of difficulty)  
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3rd cycle: Activities and workshops at the Environmental Education Center - 

Presentation of group work. 

 

Figure 1: Compsatos Bridge-Website of the Environmental Education Center 

2. The Case of Maronia 

The current study is focused on Maronia, which is located in the south of the 

prefecture of Rodopi. The Environmental Education Centre of Maronias is a 

partnership between the Ministry of Education and the Municipality of Maronia - 

Sapon. It has been operating since March 7, 2007 in Imeros, Rodopi. 
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Figure 2: Maronia’s location 

Maronia was an ancient city of Thrace, built in the area of today's prefecture of 

Rhodopi, near the Aegean coast. It was located near the site of the Homeric Thracian 

city of Ismaros. The city was founded in the 7th century BC. from Chiancolonists. 

Tradition goes back to the founding of the city in the past, considering its founder 

the priest Maron who is mentioned in Homer's Odyssey. Apollo and Dionysus were 

worshiped in Maronia and during the 5th BC. century the site was plundered by 

Philip V, while during the period 197-189 BC. was under Syrian rule. In 189 BC. it 

was occupied by the Romans. 
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Figure 3: Traditional House 

Excavations in the area uncovered parts of the fortified Acropolis and the long walls, 

as well as a theater, a temple dedicated to Dionysus and houses with mosaic floors. 

After two millennia of coastal life, the Maronians were drawn to the foothills of 

Ismaros for fear of pirate raids, which were very common in the Byzantine years and 

beyond. 
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Figure 4: Holy Temple of Dionysus 

During the 19th century, the people of Maronia engaged in trade, experienced 

moments of glory and wealth and built in an impressive way, following the 

traditional technique of the mansions of the wider area. The establishment of 

schools, the reconstruction of churches with wood-carved iconostasis and icons, the 

construction of large houses and commercial buildings, show the economic and 

artistic prosperity of the time. In 1908 the school was donated by the Hatzea 

brothers, wealthy Maronites living in Egypt. 
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Figure 5: Hatzea Brothers School 

In July 1913, when Western Thrace was ceded to Bulgaria, the people of Maronia left 

the village and activity ceased until 1920. Maronia experienced great abandonment 

and destruction during the years of German-Bulgarian occupation and the civil war, 

only to return to life in 1950 having lost most of its population and much of its 

architectural wealth. In 1978 the Ministry of Culture declared Maronia a traditional 

settlement, because the mansions were of particular architectural interest. The 

mansions that stand out are those of Tavaniotis, Hatzialexis, Leontaridis, Fotiadis 

and Karavas. The most representative examples of Maronite mansions of typical 

Thracian traditional architecture are considered to be the residences of Leontaridis 

and Fotiadis. 
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Figure 6: Fotiadi’s Mansion 

 

Figure 7: Leontaridi’s Mansion 

The Tavaniotis mansion was built between 1880 and 1885, it was the residence of 

the Maronite merchant Parrasios Tavaniotis and has been designated a historic 

monument. It is a representative example of residential architecture in Western 

Thrace and a typical example of the Thracian traditional farmhouse. It hosts the 

permanent archaeological collection on "Maronia and Ismaros from prehistoric to 

modern years" curated by the ephorate of prehistoric and classical antiquities of 

Komotini. 
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Figure 8: Tavanioti’s Mansion 

The traditional settlement of Maronia is not only of historical, archaeological and 

architectural interest but also the European path E6 passes through it. The E6 starts 

from Finland and crossing Denmark - Germany - Czech Republic - Austria - Slovenia 

- from the port of Rijeka reaches Igoumenitsa, Florina, Kastoria, Polykastro, 

Promachona, Drama, Stavroupoli, Xanthi, komotini, Maronia, Alexandroupolis and 

up to Samothrace, where it ends at the top of Mount Feggari (Saos). Its total length 

is about 6,000 km, while the Greek part is about 1000 km. 

While the E4, the second trail that crosses Greece, starts from Gibraltar and through 

France - Switzerland - Austria - Hungary - Romania - Bulgaria - Romania enters 

Greece and crosses Greece vertically until Gythio, continuing to Crete, which it 

crosses from one end to the other, ending in Zakros. The total length is about 6.000 

km. of which about 1600 km. are on Greek territory. 
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Figure 9: The European paths and the countries they cross 
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Figure 10: The European Trail E6 and E4 

The cave of Maronia is rich in dripping and stalagmite decoration, with more 

impressive cave themes. The rock of the Cave was created by the corpses of 

microorganisms that lived millions of years ago in the sea that covered the area. The 

reference to Kikones and Maronas, a priest of Apollo in the city of Ismaros, in the 

Odyssey, led to the connection of the cave with the episode of the blindness of 

Cyclops Polyphemus by Odysseus and to its naming as the cave of "Cyclops" or 

"Polyphemus". 
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Figure 11: Cyclop’s Cave 

The ancient theater of Maronia is located south of the village, in the location 

"Kampana" of Rhodopi and has three construction phases, with an initial phase in 

the Hellenistic period, followed by the A’ and the B’ Roman period. Maronia was a 

city of great importance in antiquity, as it played a decisive role in the trade from the 

Aegean to the Thracian land. The existence of large quantities of coins from the 

beginning of the 5th c. AD, as well as the participation in the A’ Athenian Alliance 

and its growing contribution highlight its evolving economic and political power. 
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Figure 12: The Ancient Theater of Maronia 

 

Figure 13: The Ancient Theater of Maronia 
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Agios Charalambos port is near the ancient theatre of maronia, where some 
Monuments of the Roman and Byzantine period can be visited, too. Before the port 
of Agios Charalambos, excavations have brought to light a monumental propylon of 
Roman times. The propylon, built with marble cornerstones of the area, probably 
led to the city market and was built by the emperor Hadrian, who visited Maronia in 
124 - 125 AD. Ruins of shops and warehouses of the Byzantine era have been found 
in the same place. 

 

Figure 14: Agios Charalambos-Monuments of the Roman and Byzantine period 
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Figure 15: Roman Propylon 

The European Trail E6 ends in Samothrace. Samothrace is rich in water, hundreds 
of small streams and rivers, with water coming from Mount Saos. Numerous springs, 
descending from the mountain, form waterfalls and the famous rock pools (Vathres 
in Greek). Near Therma is "the old Vathra", where the ascent to Mount Feggari 
begins from and the largest stream of the island is "Fonias" with the highest 
waterfall of 35 meters. 

 

3. Treasure hunt 

The traditional settlement of Maronia is a proposal for educational development for 
all levels of education. The modern pedagogical approach to teaching through 
playful learning, students will be able to learn about the history and traditions of the 
area, while exploring the geophysical features, ecosystems and multicultural 
physiognomy of the area, which develop along the path of hiking trails.  

Thus, a treasure hunt game is developed. The object of this game is to get to know a 
historical place through questions. The game works as an alternative method of a 
standard educational visit. It is a form of self-guided tour, which, thanks to its playful 
nature, differs from the information storm of the usual school tours in museums, so 
that students maintain strong motivation to engage. 

Before the game starts, the facilitator explains to the children how to use a compass 
and suggests that the teams are accompanied by a tutor. Regarding the choice of the 
venue of the game, it is possible to implement it in an archeological site, in a 
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museum, in a park, in a school complex or in a place that the school unit usually 
visits, during a typical walk. In addition, it is possible for the game to be adapted for 
the needs of other school subjects. 

 

Materials 

A4 size paper (for the worksheets) 

Pencils 

Compasses 

Cards made of carton (for the cards-treasures) 

A4 size cartons (for the maps) 

Bags (made of soft fabric, so that they are light to carry or backpacks for each 
team) 

 

The compass is an instrument that helps us orient in space. It is a relatively simple 
construction and its operation is based on a light magnetic needle which, influenced 
by the earth's magnetic field, always turns north. The tip of the needle pointing north 
is usually colored. There is also a disk (windmill) in the compass, divided into 360 
degrees. The 0 or N (North) of the windmill shows North, 90 ° or E east, 180 ° or S 
south and 270 ° or W west. 

 

Figure 16: Compass 
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Game description 

• We determine the field of action and locate the main points-stations from 

where we want to pass the groups, e.g. the Hatzea school, the fountains, the 

churches, the Tavaniotis Mansion, the plane tree, etc., and we define them as 

stations. 

 

Figure 17: Ottoman Fountain 

• We define the starting point of each team and their finish point. It is good for 

the teams to have different starting points and a common finish. But if this 

possibility does not exist, it will not affect the success of the game at all. 

• E.g. if we consider that we have 4 teams, the "A" team will have as starting 

point the No. 1 station, the "B" team the No. 2 station, the "C" team the No. 3 

station and the "D" team the No. 4 station 

• It is important for all teams to go through an equal number of stations of 

equal (as far as possible) distances.  

• We determine the route of the 1st group, i.e. the order in which they will pass 

through the 7 stations, and we do the same for the other three teams. 

• Now we are ready to create the direction map of the teams. From the starting 

point of the "A" group we aim with the compass towards the direction point 
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where we want the specific group to move, we mark the Azimuth and then 

we count how many steps it will need to travel until the specific target point. 

• E.g. for the team to move from the plane tree to the fountain: 

Azimuth 400 North and 25 steps. Then I do the same for the other stations of 

this group. After completing the recording of the course for the "A" team I do 

the same for the other teams. 

 

Orientation instructions Riddle 

1 130o and take 23 steps “ it calls us on 

Sundays to 

go….” 2 130o and walk till the third 

crossroads 

3 30o and go up 20 stairs 

 

Figure 18: Orientation instructions 



 

 
  

DEPARTMENT OF ARCHITECTURE –THEORY OF FORMES AND PRESERVATIONS STUDIES  
    

 
 

24 
 

 

Figure 19: Group Map 
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The last stop for all teams in the hidden treasure game is the plane tree. The 

students hug the circumference of the trunk and depending on the number of 

children e.g. 9 children multiplied by 100 and the age of the tree is 900 years old.  

Generally, the older a tree is, the older its trunk circumference will be. Of course, 

the circumference of a tree's trunk depends not only on its age, but also on the 

species of tree and the climatic conditions prevailing throughout its life 

(temperature, humidity, sunshine, etc.). 

However, on average, it has been observed that if we measure the circumference of 

a tree at a height of about 1.5 metres from the ground, convert it into centimetres 

and divide it by 2.5, the result gives an approximate age of the tree. 

 

 

Figure 20: “Run to the finish” 

 

 



 

 
  

DEPARTMENT OF ARCHITECTURE –THEORY OF FORMES AND PRESERVATIONS STUDIES  
    

 
 

26 
 

References 

Bakirtzis, K. (2002). Communication and Education. Athens: Gutenberg. 

Gantzou, M. and Oikonomou, A. (2005). School Vocational Guidance through 

Environmental Education Programs. 2nd Environmental Education Symposium. 

University of Piraeus, April 2005. 

Georgopoulos DA (2005). Environmental Education: The new culture that is 

emerging. Athens: Gutenberg. 

Hungerford, H.R., Peyton, R.B. and Wilke, R.J. (1980). Goals for curriculum 

development in environmental education. Journal of Environmental Education, 2(3). 

Kosmidis, P. (2000). Environmental education. 1. Implementation guide, 2. 

Applications in secondary schools of Eastern Attica 1995-2000. Directorate of 

Secondary Education of Eastern Attica. 

Lithoxoid, S.L. (2006). The contribution of an Environmental Education program to 

the cultivation of attitudes and values in preschool age. Doctoral thesis. Thessaloniki: 

Aristotle University of Thessaloniki. 

Vassala, P. (1992). Presentation of Environmental Education as delimited at the 

Tbilisi Intergovernmental Conference. (UNESCO - UNEP 14-26 Oct. 1977, USSR). 

Contemporary Education, (67), p. 59-66. 

Vaugan, C., Cack, J., Solorazano, H. and Ray. R. (2003). The Effect of Environmental 

Education on Schoolchildren, Their Parents, and Community Members: A Study of 

Intergenerational and Intercommunity Learning. Journal of Environmental 

Education, 34 (3), pp. 12-21. 

 



Educational program entitled
 "The life and times of Mohammed Ali“

(MOHA Research Center-Kavala)



Cognitive objectives

The educational program aims at the systematic 
development of the museum's communication 

with students and teachers. 

Aims to meet the specific characteristics of the site 
and to cultivate a stable and reliable connection 

that will cause their interest to visit the site more 
often.



More specifically:  

• the life, work and era of Mohammed Ali,

• the multicultural dimension of Kavala in the 18th century,

• the connection between the past and the present,

• the acquaintance of the students with the museum,

• the mobilization of senses and emotions,

∙ the program as a stimulus for future activities in the classroom and finally
• to be an occasion for personal reflection and targeting in the lives of children.



Methodology 

The program was designed according to the principles and applications of 
theatrical art in education (Theatre in Education and Drama in 
Education). 

It is structured with clear parts-episodes, consisting of theatrical action, 
educational activities and reflection techniques, in order to achieve a 
complete experiential activity of cognitive and aesthetic character for the 
students.

 The sequence of actions and the internal coherence of the parts help the 
children to connect persons with events and situations. Appropriate 
semiology, carefully selected symbolism and intertextual references 
intensify children's response both cognitively and emotionally. 



Subsequently…
Wishing to go one step further than the expected outcome of the program, that is the 

highlightening of the character, work and era of Mohammed Ali, we sought his biography to 
act as a stimulus for children who are called to confront their own limits, their own desire for 
knowledge, adventure, life.

The transition to a personal level is facilitated by the program's animator portraying a role 
corresponding to their age, a boy called Naz (we borrowed the main character from Mike 
Kenny's play "The Boy with the Suitcase").

 Children identify with Naz, who is the bridge between Mohamed and them, in the past and the 
present, highlighting at the same time universal and panhuman meanings.



 Preparation at school before the implementation of the educational program

   
• I ask the teachers to share with some students 15 questions about the interview they will get 

from Mohammed Ali, the words of Fate (Mira) and the lullaby of Argyro with the aim of 
engaging all students.

• Also, I ask them to dedicate at least one teaching hour to the poem “Ithaca” by the 
Alexandrian poet Cavafis.



Reception of the class and acquaintance-memory game

The children form a circle and randomly choose one of the Arabic words we use up to date:

algorithm, algebra, coffee, sugar, lemon, tariff, gasoline, azimuth, elixir, alcohol,  shop, monkey, parsley, 
musafir, donut, mummy, soda, tahini, apricot, cardigan, dice, syrup, ceiling, zenith, nadir, paper, bead. 

Algorithm algebra, kafes, zahari, lemoni tariff, venzini, azimouthio, elexirio, alcohol, magazi, maimou, 
maidanos, musafir, loukoumas, zari, siropi, Tavani, zenith, nadir, harti, handra.



Μετά τα παιδιά ένα-ένα παρουσιάζονται με το όνομα τους
και με την αραβική λέξη που επέλεξαν. Χωρίζονται σε δύο
 ισάριθμες ομάδες με ένα μπλε πανί ανάμεσά τους να τους
κρύβει.
 Κάθε φορά δυο παιδιά, ένα από κάθε ομάδα, πλησιάζουν
Το σεντόνι και όταν αυτό πέφτει και τους αποκαλύπτει, 
καλούνται να πουν το όνομα του 
αντιπάλου τους  και την 
αραβική λέξη που έχει επιλέξει. 

…συνέχεια



(The situation in and out of character is signaled by wearing and taking off my fez) and I start the  tour, as the 
housekeeper.

There has been prior communication with the accompanying teacher for the preparation of children for specific 
phases of interaction of the program.

Before entering the museum, I 
remind the children of the theatrical 
character of the program and of 
how we will work.
I take on the role of 12-year-old 
Naz. 



Reception at the entrance of the house
• Welcome to the entrance of the house and a treat “pasteli” for the children's welcome. (theatrical 

monologue) 



Reference to the statue of Zeus and the columns from the ancient temple of 
the Virgin that existed there and today constitute building material (spolia) in 

the house of Mohammed Ali.





Preparation for the visit to the upper floor of the house

• When the visitors of the museum enter the upper floor of the house, they wear plastic overshoes so 
as not to damage the wooden floor. 

For this reason, children are given handmade “terlikia”. On the one hand they reduce the use of plastic 
and on the other hand their 4 different colors help me to separate the groups that the children will 
work in during the activities.

∙  Brief promise
  let no one perceive our presence
  to be quiet and gathered
  to step only where I step.





1st Activity 
“Naz’s treasure and the journey of products on the map"

• I have my treasures in a sack, they are gifts given to me by the musafirs of the house and I tell a 
short story about some of them and their journey on the world map.

Half of the children choose an item from the treasure bag, and the other half choose an information 
card.

They look for their match, go to the map and connect Kavala with the distant places of their card, 
where the goods came from, via a colored thread.



Πιθανές θεματικές για δράσεις στο σχολείο: εμπόριο τότε-σήμερα, ελληνική διασπορά-Φιλική Εταιρεία,
εμπορεύματα, ταξίδια, κίνδυνοι, καραβάνια, χάνια...  



1st Activity 
“Naz’s treasure and the journey of products on the map"

Through a game of global geography, the children discover the enormous distances and difficulties faced 
by the merchants of that era.

 The goods / treasures are the following:
Tobacco, cotton, muslin, silk, nutmeg, coffee, black pepper, apricots, marble, amber, wood, copper and 

cinnamon.



1st Activity 
“Naz’s treasure and the journey of products on the map"



2nd Activity
 «smell and taste»

• Children smell and recognize the spices in the glass jars that exist in the guest room.

• (Mint, basil, lavender, rosemary, yolk, cinnamon, nutmeg, cloves, pepper, anise, mahlepi, cardamom, 
cumin, allspice, turmeric).

• While they smell the spices I give them some information about their use, their origin etc.

• Ενδεικτικά: Κρόκος: Είναι το πιο ακριβό μπαχαρικό σήμερα, για μισό κιλό
σαφράν χρειάζονται 200.000 έως 400.000 στήμονες ή περίπου 170.000 
λουλούδια! 



2nd Activity
 «smell and taste»

• Δυόσμος: Υπάρχει καλύτερο… τραπεζομάντιλο από το χυμό του δυόσμου; 
Όχι, κατά τους αρχαίους Έλληνες. Όπως λέγεται, όταν έστρωναν
τραπέζι, πρώτα το αρωμάτιζαν τρίβοντας επάνω στην επιφάνειά του
φυλλαράκια δυόσμου και μετά κάθονταν να γευματίσουν. Προφανώς το
έκαναν για να τους ανοίξει η όρεξη (ο δυόσμος διεγείρει το πεπτικό
σύστημα), για να ηρεμήσει το πνεύμα και να δημιουργηθεί κλίμα ευφορίας
(από το γλυκό του άρωμα). Και ίσως για να κρατήσουν μακριά
απρόσκλητους επισκέπτες, όπως μυρμήγκια, σαρανταποδαρούσες, 
κουνούπια, και ποντίκια.

• Βασιλικός: Στην Ελλάδα το έφερε ο Μέγας Αλέξανδρος, όταν από την
εκστρατεία του στις Ινδίες μεταξύ των άλλων έφερε και το του βασιλέως
φυτό.



2nd Activity
 «smell and taste»



3rd Activity
«colors of nature»

After learning about spices, children use them to compose a seasonal pattern in color.



4th Activity
«bath preparation»

The children again divided into groups, through a game of hidden treasure, gather the materials for 
the preparation of the bath (loofah, soaps, aromatic oils, basin, jug and towels).

They place them in the bath and grooming areas and at the same time get some information.

              [Οι γυναίκες έτριβαν το δέρμα τους με λούφα, έλουζαν τα μαλλιά τους με κρόκους αυγών, 
βάζανε το ασπράδι γύρω από τα μάτια τους για να διώξουν τις ρυτίδες. Αλοιφές από
αμύγδαλο και γιασεμί,  μπαχαρικά και τριαντάφυλλα, σανταλόξυλο, μοσχολίβανο και μύρο
αρωμάτιζε το σώμα τους ενώ ταυτόχρονα απέτρεπε το βάσκανο μάτι. Μπανιέρες δεν είχαν
γιατί στο ακίνητο νερό ζούσαν ιφρίτ (διαβολικά πλάσματα). Περπατούσαν επάνω σε
ξυλοπάπουτσα, έργα  τέχνης διακοσμημένα με σεντέφια και πολύτιμους λίθους για να μη
καίγονται τα πόδια τους από το καυτό μάρμαρο του λουτρού και να μη γλιστράνε
προστατεύοντάς τες από τα ζηλόφθονα τζίνια που κρύβονταν στις μυστικές σκοτεινές
γωνίες του χαμάμ). Για κάθε γυναικείο λουτρό καταναλωνόταν νερό που καθάριζε 100 
άνδρες.]



4th Activity
«bath preparation»



4th Activity
«bath preparation»



5th Activity

We enter the women's room so that the children 
can see the space and learn about its function. 
In this room used to be the women and 
children of the house. They slept, rested, 
talked, had fun with games, songs and stories. 

 

The story «An unlucky person» 

As “Naz”, I narrate a story I heard at the house while at the same time I play the oud, a 
melody by Armenian composer Ara Dinkihian, entitled “Meeting my past”.



5th Activity
 The story «An unlucky person» 

A story from the Mike Kenny’s 
play "The boy with the suitcase".



6th Activity
 «The interview of Mohammed Ali»

     

[…] Here in Andronitis, Selamlik, 
men used to gather to discuss, to set
 the price of tobacco, to smoke, to have fun.
 Some also brought with them beautiful
cards from foreign countries[…] 

     […]Εδώ ανακάλυψα και μια φορεσιά του Μοχάμετ, τη φορούσε πριν φύγει από
την Καβάλα με τους στρατιώτες του για την Αίγυπτο.  Άκουγα τόσες ιστορίες γι
αυτόν και τις κατακτήσεις του. Τα έργα του στην Αίγυπτο που την κάνανε
σπουδαία. 

We enter the men’s chamber (andronitis for the children to 
see the space and to learn about its function.



“…I secretly wear these clothes and pretend to be like him [Mohammed Ali]. May you help me get dressed?" 
I introduce myself, pretending to be Mohammed Ali and the children ask me:



6th Activity
 «The interview of Mohammed Ali»

-1η ερώτηση: Πού γεννήθηκες;
Στην Καβάλα
-2η ερώτηση: Πότε;
Το 1769 στα χρόνια που οι Έλληνες τα έλεγαν τουρκοκρατία
- 3η ερώτηση: Ποιος ήταν ο πατέρας σου;
Ο Ιμπραήμ, ήταν ο υδρονόμος της πόλης. Κρατούσε τα κλειδιά του 
υδραγωγείου για να φτάνει το νερό στις  βρύσες
- 4η ερώτηση: Αδέρφια είχες;
Ήμουν το τελευταίο παιδί της μάνας μου, 17 όλα
- 5η ερώτηση: Από τη μάνα σου τι θυμάσαι;
Τη μάνα μου την έχασα νωρίς, λίγα ξέρω, όσα μου εξιστόρησαν. Μα
 χαράχτηκαν βαθιά στο μυαλό και την ψυχή μου.
     (Σιγομουρμουρίζω) “Την ώρα που γεννιόμουνα σχολάγανε οι μοίρες...” Πρόφτασε μια μοίρα και

όρισε το μέλλον μου:
     ΣΗΜΕΙΩΣΗ: Καθώς απαντώ  σε αυτή την ερώτηση, μόλις πω τη φράση ... Πρόφτασε μια 

μοίρα και όρισε το μέλλον μου…



The interview continues…
 the children pretend to be Fate and say all together:
    “Insatiable is your hunger to learn and do everything./ To irrigate deserts, to connect rivers./ To build cities, to 

bring good life to the people./ To banish the pain of the body./ With glory to rise to higher positions./ To 
become Great”

    I was really scared, who am I, little Mohammed who will one day become Great? But the dream, that they say my 
mother saw before she gave birth to me, came and comforted me . She saw a huge phoenix, with its thick 
wings open. And under his wings, I, Mohammed, the little one, the Great one, was safe. And I believed in my 
kismet, my destiny.

-6th question: Who raised you?
- My father, Ibrahim, looked for a nurturer, a woman, that is, to feed me with her milk. He did not care if she was 

a Muslim, a Christian or an Armenian, as long as she had children of her own and a surplus of milk in her 
breasts for me as well. He trusted the peaceful face of Argyri, who lived in Rachoni of Thassos. And so, he 
handed me over to the milk of a Christian.



The interview continues…
-7th question: Did you love Argyri?
ΣΗΜΕΙΩΣΗ: Καθώς απαντώ σ΄ αυτή την ερώτηση, μόλις πω τη φράση …Με νανούριζε 

μαζί με τ΄ άλλα της παιδιά… the children sing with any melody they want (from a familiar lullaby or 
their own rhythm) the following lullaby: 

“Με λογάκια νανουρίζω
το μωρό μου το σταρένιο
γλυκόν ύπνο να χορτάσει.
Για τον ύπνο σου μωρό μου, 
δυο σειρές φλουριά σου τάζω.”
-8th question: Did they not laugh at your dark skin? Did they not hate you for being a Turk?
    We all lived together, Muslims, Jews, Christians, Armenians. Races, religions and languages, all mixed up. We 

believed that God is one and all people are his children. We played together, we argued, we made up again from 
the beginning.



The interview continues…
-9η ερώτηση:  Τι παίζατε;
Τα παιχνίδια μας μοιάζανε με τις ιστορίες των ναυτικών που μιλούσαν για άγνωστα

μέρη, μακρινές θάλασσες, παράξενους ανθρώπους. Θέλαμε να γίνουμε σαν το
Σεβάχ το θαλασσινό που έκανε εφτά ταξίδια στη θάλασσα. Παίζαμε και τους
εμπόρους και κότσια και τζαμί και πόλεμο καβάλα στα άλογα.

- 10η ερώτηση: Ποια νιώθεις πατρίδα σου;
Η Καβάλα με γέννησε, η Θάσος με ανάθρεψε και στην Καβάλα, όταν επέστρεψα, έγινα

άντρας.
- 11η ερώτηση: Στην Καβάλα πώς ξανάρθες;
Όταν πέθανε κι ο πατέρας μου, ο θείος μου, Τοσσούν μπέης, φρούραρχος της 

Καβάλας, με πήρε προστατευόμενό του, σε αυτό το σπίτι, για να αποκτήσω
οικογένεια μουσουλμανική και να εκπαιδευτώ στις τέχνες του στρατού. Για
δασκάλους και γράμματα ούτε σκέψη.

- 12η ερώτηση: Σχολείο δεν πήγες;
Τα γράμματα δεν κάνουν πολεμιστές, έλεγε. Έμεινα αμόρφωτος και το’ χα καημό.



The interview continues…

-13th question: Who was your hero?
Alexander the Great. The shoemaker, old- Nicholas, used to tell us stories about his conquests, how he connected 

the West with the East and the many Alexandrias he founded.

-14th question: What will you become when you’ll grow up?
A king.
-15th question: How will you become a king?

With my horse and my sword!
[The cane (kalami) in the Byzantine years was a popular game, a training for horse riding. A long reed was 

uprooted, the roots of which symbolized the head and the foliage the horse's tail.]



out of character…

    Taking off the fez I give them information about the actual biography of Mohammed Ali  as in the 
interview the myth and the reality is blended

    Ο Μοχάμετ μεγάλωσε, ασχολήθηκε με το εμπόριο καπνού και τριάντα χρονών ο
Σουλτάνος τον έστειλε στην Αίγυπτο να πολεμήσει τους Γάλλους. Άντρας
γενναίος και φιλόδοξος, αναδείχτηκε σε μεγάλη πολιτική προσωπικότητα. Πήρε
τον τίτλο του βαλή, Αντιβασιλέα της Αιγύπτου. Εκπαίδευσε το στρατό του κατά
τα ευρωπαϊκά πρότυπα, έφερε το βαμβάκι στην Αίγυπτο, έφτιαξε κανάλια για να
ποτίζονται τα χωράφια, αναδιοργάνωσε τη γεωργία, προώθησε και βοήθησε το
εμπόριο και τη βιοτεχνία. Στήριξε την ιατρική, τα γράμματα και τις τέχνες. 
Τονίζουμε το ανεξίθρησκο και καινοτόμο του χαρακτήρα του. Ευνόησε ιδιαίτερα
τους Έλληνες εμπόρους της Αιγύπτου και συνέβαλε στην ανάπτυξη των
ελληνικών παροικιών. Μην ξεχνώντας τη γενέτειρα του, την πατρίδα του την
Καβάλα, έδωσε εντολή και χρήματα να γίνουν επισκευές στο Υδραγωγείο της
Καβάλας, τις γνωστές μας Καμάρες, αλλά και να χτιστεί το Ιμαρέτ. Το 1846 ήρθε
στην Καβάλα, εδώ στο σπίτι των νεανικών του χρόνων.  



7th Activity –evaluation
«the suitcase»

We present a suitcase, the one that Mohammed took with him leaving for Egypt. 
We ask the children to put in the suitcase something from the house that they would take with them tangible or 
intangible (memory, smell, image, little Zeus etc) as if they were leaving for the long journey. 
They write it on a piece of paper and ritualistically place it inside the suitcase.



In character again…

• When I was 12 years old, Mohammed, the Regent, they said, of Egypt, came to Kavala. And I met my hero, the 
man who changed my life. My eyes were strangely looking for him everywhere. I was following his movements, 
hearing every word. He noticed me and asked to know about me. In my story he also recognized his own 
childhood. Both orphans, raised on the milk of a Christian. In our minds mixed forms of saints and verses from 
the Koran, Byzantine psalms and amanedes, frankincense and hookahs, Greek, Turkish, Albanian ανδ French 
words.

• He was moved by the flame of my soul for knowledge and traveling, for the stories of the merchants. An 
invisible hand secretly united our lives, saw me as a consolation. So, he took me from the house where I worked 
as a housekeeper and put me in Imaret to study and, if my kismet wanted it, to become great too.



IMARET



8th Activity
«the corridor of consciousness»

     

   Cavafi’s poem "Ithaca“ is heard

     We connect the life of Mohammed Ali with the life journey 
described in the poem. 

The poem’s prompt applies to young Naz and consequently to the 
children themselves.

    



8th Activity
«the corridor of consciousness»

The children are divided into two equal groups which are set up facing each other, leaving a corridor to be crossed 
by Naz. At the end of the corridor is the sea (the blue fabric we used at the beginning of the program) that now 
symbolizes life, travel, knowledge. 
One group urges Naz to live, to dream, to dare, to travel, to learn, and perhaps to become great. The second group 
points out his weaknesses, the dangers, what he should be afraid of, what he leaves behind…

    What will the Naz choose, will he travel or not? It's up to the children's arguments what Naz will decide about 
his life.
     This activity also marks the transition from Naz to the personal level: "Would you make this journey?"
     Those children who decide to travel should walk over the blue fabric that symbolizes the sea.



8th Activity
«the corridor of consciousness»



Reflection

We sit on the fabric and 
discuss, depending on the 
age of the children, the issue 
of personal choices and 
goals in life.
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In the storeroom of the merchant’s ship

Testimonies of an advanced city (sharpened amphorae, treasures, calendar, 

figurines, mosaic, laws, personalities, etc.) 

Division into groups: find your vase/pot



                                  



Today, a wedding takes place…
The 1st group works in the department with personal grooming items and 
jewelry. We study the posted texts and the exhibits. The children present 
to the other groups an event of the preparation of the groom and the 
bride, the donations and the ceremony ... we give our blessing!



At the market

The 2nd group studies the everyday objects in order to buy gifts for the 

household of the young couple, from an ancient merchant. A vase comes to life 

and answers us (interview from a vase!). Presentation



Gifts for the newborn baby
The 3rd group studies toys and childhood objects. With glove-dolls they present 

what they chose to give to the couple's baby. The glove-doll comes to life… 

Reflection: childhood, playing then and now



The cycle of life is complete

The 4th group is working on the burial findings. Guided by a worksheet entitled 

“The offerings testify” children "are initiated into the world of the dead“.



They give a tour to the other children and present their own event called 

"farewell and offerings to the dead".



Reflection:What is common in the lives of people in every era and culture (love, 

marriage, daily needs, ceremonies, cleanliness, grooming, death, etc.)



At the archaeological site

Memory game using a fabric: the children of each group are invited to recall new 

words and concepts they learned in the museum.



At the archaeological site

An ancient city: I see, recognize, assume, imagine… 



Burial ceremony 
We wear our 'cloaks' and with the mournful rhythm of the percussions, 
we accompany our dead to the cemetery. 



Once at the grave, we offer funeral libations to the chthonic deities, we say 

farewell with a ritual vocal.



We are talking about burial customs, changes in space and natural landscape. 

We find the thread that unites times, religions, cultures. 

              «πάντων χρημάτων μέτρον άνθρωπος ἐστίν», Δημόκριτος



 In the sandpit

 Representation of archaeological stratification through selected narratives and objects. We understand 

the excavation layers and the timeline. 

Reflection: What is the ecological footprint of each era? What will the archaeologist of the future find?



The archeological dig brought to light…

Division into 4 groups with cards and role playing:

workers, photographers, designer-architect, archaeologists.



We explain the excavation process with a demonstration (orientation, 

imprinting on paper, σταδία και βυθονόμος, arrow, compass and scale)



In the sandpit, each group carries out an excavation (original excavation 

fragments and replicas)



They document, register and preserve the pieces of the object (assemble 

the object with paper tape, they place it in a bag with an explanatory card)



Finally, they fill in the worksheet.





We thank the Abdera Museum 

for its support and cooperation.


