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Introductory presentation of the Université Paris 1 Panthéon-Sorbonne (A. Duplouy) 

Archaeology and Art history have become a specific field in French university in 1876, 
with the creation of various chairs across France, including at the Sorbonne. Since then, we 
have been teaching archaeology and art history to thousands of students, among them about 
half of the current university professors in France in the field of art history and archaeology. 

Today, the School of Art History and Archaeology of the Sorbonne at the University of 
Paris 1 is one of the largest departments in the world by the number of its students (nearly 3,000 
from the BA to the PhD) and its teachers (more than 70 full-time professors), as well as by the 
variety of themes covered, from Prehistory to contemporary art, in almost all areas of the globe, 
across the five continents. The School accumulates distinctions in national and international 
university rankings in this regard. Over the last few years, the international ranking by discipline 
produced by the QS World University Ranking has constantly ranked the University Paris 1 
Panthéon-Sorbonne among the 25 first universities in the world, 10th in Europe and 1st 
nationally. Overall, our diplomas display a professional integration rate of 83 %, the broad field 
of culture being in France a key economic sector with more than 400,000 jobs. 

From Ba to PhD, our various curricula offer varied professional opportunities in the fields 
of culture, art, heritage and research, as well as in administration, journalism and the world of 
business, in France and abroad. The School offers a wide range of courses in the two majors 
proposed: art history and archaeology. In addition to Classical and mediaeval archaeology, 
students can also take classes in Prehistory, Bronze and Iron ages, the Near-East, African and 
American archaeology, Islamic art and archaeology, and environmental sciences. Art history 
classes cover all periods from Classical Antiquity to contemporary art, and a large place is given 
to architecture, cinema and photography. We are not teaching, however, ancient Egyptian art 
and archaeology. 

The courses we offer are based on the European model, organized in three phases: Bachelor 
(3 years), Master (2 years) and PhD (3 years). 

As a melting pot of humanities, the study of artistic productions and the knowledge of 
material cultures from Prehistory to current art is available through many specialties that the 
students can choose upon their arrival in the bachelor's degree, according to an offer whose 
richness has no equivalent in France. The student scan find their way gradually and benefit from 
the teachings which bring them content on the nature of the works on historical, aesthetic and 
material aspects. 

The training is based on the common foundation of the bachelor’s in Art history and 
Archaeology. The bachelor’s opens onto one of the four masters offered by the School: 
Archaeology, Art history, Conservation of cultural heritage, and Heritage and museums studies. 
After the master’s degree, students can possibly engage into a doctorate in a wider diversity of 
fields, with more than 50 PhD awarded every year.  

 
Report on the desk-based research on graduate programs of Heritage Education in 
France (N. Arvanitis) 

As part of the activities of WP1, which provided for the drafting of a "Desk based Research 
on Graduate Programs of Heritage Education" in France, we proceeded, between February and 
May 2020, to the compilation of the document consisting of two parts. The first part describes 



the French school system from nursery to high school, with particular focus on the teaching 
methodology and programs inherent to cultural heritage in all its polymorphic aspects (tangible 
and intangible). The second part, on the other hand, deals with the French university system 
and with the methods of training of the future schoolteachers in subjects related to the same 
semantic field. UP1 also proceeded to compile the final synthesis of all the reports drawn up by 
the other European partners (Italy, Greece, Germany) together with the results of the 
Questionnaires targeting graduates of some of the existing programs in heritage education in 
the EU, adding a general conclusion.  

As far as the French school system is concerned, in the first par we give a general overview 
and key features of the school system, the administrative and governance setting. We proceed 
with the detailed description of the student’s life in the three grades of the French education 
system along with a description of the syllabus, programs, and evaluation methods. We thought 
very useful to add at the end the PISA report —PISA is the organisation for Economic Co-
operation and Development’s Programme for International Student Assessment, an 
independent third-party evaluation of the French system. One of the main results of the survey 
is that France is currently in the middle of major swifts in the teaching of the “histoire des arts” 
with similar priorities and challenges as in the Egyptian case. 

The second part concerning the formation of future professionals in education and 
cultural heritage describes the general setting of the French university system and targets 
consequently the so-called INSPE (“Institut national supérieur du professorat et de 
l’éducation” - National Higher Institutes of Teaching and Education), the consortia of French 
universities responsible for the implementation of the syllabus on the so-called “Métiers de 
l’Enseignement, de l’éducation et de la Formation” - Teaching, education and training 
professions. A full list of this consortia is given, while we target in detail the INSPE of Paris 
which consists in a partnership of Parisian universities (among which the UP1), which organizes 
the training of students destined for teaching, education and training professions: school 
professors, middle and high school teachers and senior education advisors. The survey includes 
a detailed picture of the syllabus and teaching methods on both Ba and Ma levels of the training 
of culture professionals in all aspects of cultural heritage (such as Geography, History, Art, 
Archaeology, Musicology and Literature). 

 

Report on the questionnaire (A. Duplouy) 
Within the ReHe-Ed Project, the Paris team implemented the suggested questionnaire, 

targeting graduates of our various programs in heritage education. The feedback offered by our 
alumni allows us to learn about the effectiveness of our programs and to what extend they 
address actual needs and qualifications of the job market. The issue is to evaluate the students’ 
readiness for the job market upon graduation and to what extent our programs have transferred 
the skills and knowledge required to work as cultural heritage education professionals. 

The large number of respondents is a result of the large number of graduates and alumni. 
One must consider that, every year, the School of Art history and Archaeology of the Université 
Paris 1 Panthéon-Sorbonne graduate about 300 Ba students, 200 Ma students, and award about 
50 PhD. The survey targeted the students who graduated between 2009 and 2019, that is exactly 
5,423 students. Of these, 547 eventually replied – that is about 10 % of the total, which can be 
considered as a very successful answer rate. The questionnaire was distributed in early June 
2020 and closed on the 31st of August. 

A special attention was dedicated to compliance with the new 2018 European rule on data 
protection and privacy (or GDPR), forcing us to cancel the collection of personal names. Of 



course, this was not the main target of the study. Since the objective of the survey was linked 
to the professional integration of students and did not include intrusive or irrelevant questions, 
there was no legal issue. The use of Google Forms was not acceptable, however, since Google 
clearly indicates that it becomes the owner of the content. We therefore used the university 
survey platform based on the Lime Survey tool. Note also that the responses, even anonymized, 
are considered by the GDPR as personal data, and as a consequence only the aggregated 
statistics from the survey are considered to be available, even for research purposed. 

The full report gives all detail on each question. We will rather focus here on what we think 
are important aspects and results of the questionnaire. 

Considering that the target group was limited to graduates of the years 2009-2019, the age 
groups of the respondents correspond to former students now aged between 25 and 35, most of 
them engaged in professional activity. They mostly graduated with an Ma degree. The 
combined percentage of those currently working on a heritage site or in a museum is 37 % of 
the total of the respondents. This proves that not all students graduated with a heritage degree 
eventually work in the heritage industry and, conversely, that heritage curricula can lead 
professionally to a variety of jobs, with knowledges and skills which are easily scalable to other 
fields. 

79 % declare that their current job corresponds to the education and qualifications obtained. 
Accordingly, 77 % of the respondents consider the training received as ‘excellent’ or ‘very 
good’, while only 5 % indicate a negative evaluation. This notwithstanding, when the 
participants are requested to express a more sophisticated answer (for example, question 12: 
“Did the program provide you with the knowledge, skills, attitudes and values needed to work 
in the field of cultural heritage?), the answers are less straightforward. If 59 % of the 
respondents express a positive evaluation—which is definitively less than the 79 % who express 
a satisfaction with the training received in the previous question—, 32 % of the respondents, 
on the other hand, consider that extra-curriculum activities have had a considerable impact on 
their formation period. This is a major result for improving extent curricula or for designing 
new ones. 

As far as teaching methods are concern (question 13), the survey reveals that the training 
received consisted primarily in old-fashioned lectio magistralis (courses, seminars, 
laboratories) and far less in interactive, heterarchical approaches (discussion, debates etc). This 
notwithstanding, 72 % of the respondents declare that they received some kind of traineeship. 
This result reflects, indeed, the generalization of internships within our curricula in the last 5 
years (with a compulsory 6-week internship). The importance of training through internships, 
as perceived by the alumni, is reflected also in the general positive evaluation of the whole 
training system (question 17), where the vast majority of the interviewed tagged the training 
system as ‘excellent’, ‘very good’ or ‘good’. Then again, when a more precise answer is 
requested (question 18), a more blurred tendency pops up: while 46 % consider the training 
good enough for their current job, 54 % express doubts, proving a discrepancy between 
subjective and objective feelings when current professional challenges and retrospective 
evaluations of the formation are placed in comparison. Eventually, this may reflect the necessity 
of long-life learning opportunities, which are still embryonic in French universities, especially 
in the field of cultural heritage. 

As far as the evaluation of heritage education is concerned, 92 % of the respondents 
consider positively their training —a high success rate, indeed, which corresponds to the high 
international ranking of Paris 1 in the field of archaeology and art history. Nonetheless, when 
the same question is asked on more reflective terms (question 21), the results are less 
straightforward. Only 4 % declare that more than one course prepared them specifically in 



education of cultural heritage. Among the answers, citizenship, participation and skills are 
highly perceived as domains of competence acquired. This is in contrast with the domains of 
creativity, critical thinking, improvement of quality of life, which does not seem to make part 
of the cultural baggage that the alumni retain to be able to transmit. Again, nonetheless, the 
majority is confident that they are well prepared to the challenges of the profession (82 %, 
question 23), but they still appear ill at ease to engage with different kinds of audience (34 % 
feel uncomfortable, question 24). The tendency is even more pronounced when it comes down 
to actual logistics to deal with in the preparation of an education program: 43 % express doubts, 
while only 57 % declare that they are able to handle the challenge (questions 25 and 26). Finally, 
95 % strongly believes in the necessity to integrate cultural heritage training at school and 
university levels, while cultural heritage should be both a subject in its own in the curriculum 
or at least a fertile source for other domains. 

 

  


